Kapiti Collaborative Current Practice Survey 2010 
A survey was completed by 146 teachers (as at 19.04.10) participating in the Kapiti Collaborative to gather information about their knowledge and understanding of effective assessment practice, and their perceived abilities to implement and use these practices to improve teaching and learning. The analysis of the survey presented in this summary will inform the planning of the professional development programme for the cluster by determining the strengths and areas for development within the cluster. It should be noted that this survey is a self-reporting tool.
1. Schools represented
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.(n=146 at 19 April)
2. Levels taught
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3. Use of assessment information
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Well over half of the respondents said they analyse and use assessment information quite well to inform their teaching. Over half of the respondents rated their students’ analysis and use of assessment information to inform their learning as ‘not very well’.
4. Assessment practices used.
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There were 49 responses in the Other category. No significant patterns were noted in these responses. Teacher made tests/tasks and NCEA accounted for approximately 10% of the Other category. A range of other assessments were identified such as diagnostic beginning of topic activities (4), letter/sound recognition tests (4), formative tasks such as essays/speeches (4), High Frequency Word lists (4), schools’ own School Entry Assessments (3).

5. Most useful assessment practices.
There were 126 responses to this question. The practice identified as most useful was observation (44%), followed by conversations with students (38%). Running records was also identified by 28% of the respondents. Other useful practices of note were asTTle (19% with 7% of these responses specifying asTTle writing); formative assessment, specifically targeted learning intentions and success criteria (14%); NUMPA (14%); PAT Mathematics (12%); and the Six Year Net (10%). There were a range of other assessments identified with only one or two responses for each.
6. Least useful assessment practices.
There were 102 responses to this question. PAT tests were identified as the least useful by 25% of the respondents. A range of reasons were given such as they are one-off tests or snapshots with no real learning context around them, given after students have been away from school for a long period; not knowing how to analyse them or then what to do with the results to move students on; and that the PAT format was new to the students.
STAR was identified as least useful by 9% of the respondents with reasons such as: it didn’t inform practice long term; was the first time the students had done a timed test; only gave a snapshot; the PATs covered the content in more depth; and students saying they remembered the answers from last time they took the test. Interestingly asTTle Writing accounted for 8% of the responses to this question. This was also identified in the most useful category (see above). Respondents felt there was little next step information, students could be having a bad day, and it only provides a snapshot.
Other assessments with a few responses (3-6%) were PROBE, GLOSS, Six Year Net (as someone else did the testing), BURT, MIDYIS, observation.
7. Processes for analysis of assessment information
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Discussion was by far the most commonly used practice for analysing assessment information, both informally and at staff/syndicate/department and some across school level. The use of national exemplars and asTTle examples to support analysis was also a relatively common practice. 
Processes that were identified in the Other category (22 responses) were self reflection, and the use of nationally referenced data and syndicate or department tracking mechanisms. There were single mentions of such things as professional learning communities (PLCs), Excel spreadsheets, discussions with management/parents, Individual Education Plans (IEPs), department ranking of students, KAMAR and association or cluster groups.
8. Knowledge and understanding
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It appears that respondents perceive themselves as sound in their knowledge and understanding around the gathering, analysing and use of assessment information. 
9. Ability to implement 
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Respondents rated themselves as sound in their ability to gather, analyse and use assessment information. They were not so confident in their ability to involve students in the use of assessment information to inform their learning with over half of the respondents rating their ability as basic.
10. Formative assessment
There will be a more in-depth analysis of this question to follow.
11. What are the things that make using assessment information to inform your teaching easy for you?
There were 107 responses to this question. Of note, sharing information and moderating with colleagues accounted for 11% of these responses, as did knowing the needs of students as a result of assessment. Other factors that made using assessment information easy for teachers were that the assessment was relevant to the teaching at the time, and that assessment tools were simple to use and easy to access. Another important feature was that having time to implement, analyse and reflect on the assessment information made it easier.
12. What are the things that make using assessment information to inform your teaching difficult for you?
There were 108 responses to this question.  A resounding 41% of the responses identified time as the major difficulty they encountered with using assessment effectively. Lack of time to analyse and interpret assessment information was the most common issue. This was followed by the range of needs inherent in many classes (10%), and not feeling able to address the needs that are identified by the assessments (5%).
There were a range of other factors with one to three responses such as: knowing how to analyse and interpret data; testing for testing’s sake;  only using information for reporting; assessments being too general and not linked to the curriculum levels; moderation;  unreliable school management systems; inconsistency between what teachers observe and assessments; and too much data/graphs with some assessments.
13. Support required
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Overwhelmingly, respondents felt they need more support in involving students more in using assessment information. Moderation of assessment information and reporting it were also in relatively high need of support. There were 25 Other responses with moderation (specifically of National Standards) accounting for 24% of these. This is possibly due to the topical nature of National Standards for primary teachers at the time the survey was being completed. Having more time was again identified as a support needed. Support for using e-asTTle was identified by 8% of the respondents.
Implications for the Professional Development programme. 
· KC Teachers seemingly have sound knowledge of assessment principles and practice.
· KC Teachers say they analyse and use assessment information quite well.
· KC Teachers use a range of informal and formal assessment information.
· KC Teachers still make extensive use of running records.
· It would appear that KC teachers find the more informal strategies such as observation and learning conversations the most useful assessments.
· It would appear that time is one of the major barriers to KC teachers using assessment information most effectively.
· With teachers valuing both informal and formal discussions at individual, syndicate/department and school-wide levels to analyse assessment information, it is important that time is given to this in programmes.
· KC Teachers value the use of exemplars and models to support the analysis and interpretation of assessment information.
· KC Teachers need support in involving students more in the use of assessment information.
· KC Teachers need support in moderation of assessment information.
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