Evidence and Inquiry: Illustrative Continuum on Each Dimension of the Inquiry and Knowledge Building Cycle for Assessment
Dimension 1: Identifying valued outcomes and student learning needs 

Think about your answers and highlight where you fit.

Think about your partner’s answers and decide where he / she fits.

	
	Typical activities



	Basic
	· Students routinely assessed using single externally benchmarked assessment too assumed to be assessing the outcomes that are valued and appropriate for all contexts (e.g. NAPLAN)

· Analysis allows comparison with other students of same age, ethnicity and gender and over time from beginning to end of year 

· Guidelines for assessing students and / or analysing the information developed by leaders and distributed to teachers
· School leaders or teachers on their own analyse results 
· Student learning needs identified at general level (e.g. students are low on reading)


	Middle / mixed 
	· Students routinely assessed using a range of assessments to make an on-balance judgment but not specifically linked to shared understanding of what outcomes are valued and whether assessments are appropriate for the context

· Analyses allow comparison with other students of the same age, ethnicity and gender from beginning to end of year 

· Guidelines for assessing students and / or analysing the information developed and discussed with teachers

· Leaders and teachers analyse and discuss results together with implications for teaching and learning discussed 

· Student learning needs linked to assessment information with more specific areas identified (e.g. students are having difficulty with reading comprehension)



	Integrated
	· Shared understanding of outcomes that are valued is achieved among whole school community with a range assessments to make an on balance judgment aligned to these outcomes (including both externally benchmarked and those with specific diagnostic qualities) 

· Analyses answer key questions, with particular foci for information on teaching and learning and patterns of progress within a year and over more than one year

· Guidelines for assessing students and analysing the information developed with teachers and checked for consistency and accuracy

· Explanations sought for patterns of progress include whole school community and include conditions over which the school has influence that may be limiting the effectiveness of teaching and learning

· Student learning needs based on detailed analysis of assessment information (e.g., students unable to interpret metaphorical and colloquial uses of language that impede comprehension) with implications for progress across the curriculum considered
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