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Outcomes for today

* To connect global trends and contemporary
research.

* To gain awareness of the connection between
pedagogical frameworks and instructional
leadership models.

* Develop an awareness of knowledge, skills and
behaviours that enhance teacher practice through
instructional leadership.

So what will today session look like?

* A brief overview of research

* Challenging or consolidating your views of a
principal and leaders within a school

* Examine a model for instructional leadership

Lets look at some research?

Research tells us:

* The teacher is probably the single most
important factor affecting student
achievement that can be readily changed.

Hattie 2009
Visible Learning

What does this mean?

How does this equate to
me as a teacher, HoD, DP
or Principal?

John Hattie

Percentage of Achievement Variance

Peers

Schools princig
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Geoff Masters ACER chief exec:

“its more to do with
teaching and how do we
continue to prepare and

develop teachgrs.”

H Home
environment &

family
influence 50%
W Quality of

teachers 40%

“The most effective way
to increase student
achievement is to increase
the effectiveness of
classroom teaching
practices.”
Geoff Masters
2008

W Other factors
10%

AN

Research Findings

Hanushek, E. A. (2002) Teacher Quality
(http://edpro.stanford.edu/Hanushek/files_det.asp?Fileld=97
Goodwin, B. Changing Odds - 2010)
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John Hattie — Making Learning Visible
(2009)

* “Teachers make a difference is misleading”

* “Not all teacher have powerful effects on
students”

* “Itis teachers using particular teaching
methods, teachers with high expectations and
it is teachers who have created positive
teacher-student relationships”

Queensland has over 44000 teachers and principals in the
Queensland Government's primary schools, secondary schools,
special schools, senior colleges, TAFE colleges and other
educational facilities.
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Bell Curve

Research Findings
Correlation to Student Improvement

Marzano
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Research Findings
Correlation to Student Improvement

THE FAR SIDE® by GARY LARSON
(Marzano) A T ¢
Teacher School District Student > Hﬂ:‘ / & _
50 50 50 50 / 3
84 50 50 “
- - - D) What teachers

do matters”

John Hattie — Visible Learning (2009)

Aim of Education

“Helping teachers get better in what
they do” through instructional

So what is the key take away? leadership.

Improving teacher effectiveness is a key
agenda globally.

NOT teacher evaluation!

What now?

* We know the “Why” in relationship to . . )
focusing on improving teacher effectiveness. Through instructional leadership
models

* Is there a proven strategic plan for this that is

backed by research? What is instructional leadership?
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Definition

* Instructional leadership encompasses "those Instructional leaders
actions that a leader takes, or delegates to
others, to promote growth in student
learning" |

(Debevoise, 1984, pp. 14-20)

Pedagogical Framework

Instructional leaders

Instructional leaders

Pedagogical

Framework Pedagogical Framework

Language of instruction Promoting professional learning

) Feedback and monitorin;
“how” to teach in your ; ; o
Yy
Using data to inform direction
school

Instructional Leadership frameworks Joint Communique and DET Collegial
tend to look like this. Engagement (April 2011)

The Department of Education and Training (DET) and the

Queensland Teachers’ Union (QTU) are committed to supporting

N and promoting a professional, collaborative approach to

Ensuring effective teaching in every classroom. schol i 1o achieve the best possibl for
Queensland stalg Schosk-sidaniam

Thes ion of school i trategi ol
 coaching and mentoring of teachers, including professioyl  DET and the QTU acknowledge educational leaders use a range
PHASE | mve\nzr;esnt to ensure effective practices are being used in of technlques to engage with students and teachers in the
I One method-afp et ragefiective
pedagogy is G use of classroom ebservation and feedback al
school level. Principatsy d am
are instructional leaders and should be involved in classrooms as
Develop a part of thelr accountabllity for school performance as outlined in
language their position descrlptions
of
instruction The proce§as not intended for the purpose of assessing teache
or model of p The 4 schaal leadersle-h 3
instruction. ensure that they maintain a positive presence In the school’s
teaching and leamning, they are informed about classroom
practice and pedagogy and they are actively involved in teachers®
development,
As sich, the scheme of classroom ebservation is entirely separate
Gradual transformation to the procedures for managing unsatisfactory performance.
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“Great teachers are made one

student at a time”. Lets unpack an Instructional
Todd Whitaker .
What Great Teachers Do Differently (2004) Le a d e rS h I p m 0 d e I
“Great Teachers are made, not Art and Science of Teaching
born”

Robert Marzano
Art and Science of Teaching (2007)

What is the Art and Science of ) )
Improving teaching

Teaching?
* A Comprehensive Framework for Effective Instruction. *+ What do you think the 6 Leagnfingdgboat
A . ) and feedbacl
— Aim to improve student learning by promoting teacher focus categories would
effectiveness and professional growth. be? N
— This is a comprehensive instructional leadership model.
— Based on 6 focus categories that impact learning ensang enectve teach } Student
' nsuring eftectve teaching n every asstoom e
— These focus areas equate to a macro-level of observation A, -
and feedback that guides teaching (10 questions with Classroom
actions steps) Goipa| e Monme EIEEEE
Deveopa | BAEEN |  erir it
* Questions have been derived from contemporary research mwege (R T o tcher
A X ) instruction interact master i ol Expectations
« Designed to sit around a rigourous language (can be adapted and ormossior) | oy form ot
modified to other frameworks) e o
cton. Unit
Gradu development

estions are about

developing a growth mind set
and can be adapted to any

pedagogical frame:

Key Messages

* Highly effective teachers do more things the

The Art and Science of Teaching same than they do differently'
The Art & Science of Teaching involves 10 “design questions”
teachers can ask themselves as they plan a unit of instruction. — Individual Strategies may differ' but intent Stays
the same.
BN (][00 5] o [10]
%(_J %(_/ — Common language allows us to focus on the
S Classroom “how” of teaching.
Management
High
Student Expectations
Engagement
Developing
Learning Goals Effective Units
Feedback
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Key message

tudent learning.
Instructional
Leadership

Increase the effectiveness of
classroom teaching practices

In different words the message from
Education Systems and why?

There is an expectation for schools in the
region, in the state, nationally and globally
to use research to inform practices as a way
to improve teacher effectiveness.

Reminder of the definition

* Instructional leadership encompasses "those
actions that a leader takes, or delegates to
others, to promote growth in student
learning" (Debevoise, 1984, pp. 14-20)

— Inspire, motivate and encourage a growth mindset
amongst colleagues

— Question colleagues to think about their practice

— Provide specific meaningful feedback around
instruction and classroom management processes

What is another key take away?

What teachers do matters
immensely.

So does leadership!!

Reflection moment

* What is your understanding of instructional
leadership?

* How is instructional leadership and
pedagogical frameworks linked?

Pedagogical Framewporks

Effective frameworks identify
the key components that
impact on learning outcomes

for all students (teaching strategies,
programs and conversations that focus
on improving learning).
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Are we all on the same page?

* Lets establish an agreement of a pedagogical
framework.

do we get from he
here?

What are some pedagogical
frameworks and are their language
robust and rigourous enough?

* Productive Pedagogies
* Dimensions of learning

* Art and Science of Teaching
* Blooms

* Hybrid models
* Etc...

Can you use any of these?

Yes....some you can use
straight away and some
need some tweaking.

Can we develop a robust and
rigourous common language based
on Blooms?

Yes, but it will take some resources,
documenting, discussions and
commitments.

Analyse Evaluate Create

Apply

Understand

Remember /

Blooms or Multiple Intelligen

Analyse | Evaluate Create Yes you can use these!
But you need to reflect

and examine

contemporary
Apply research.

Thisis not a
complete framework

Understand

Remember

Productive Pedagogies

Intellectual Quality Connectedness Supportive Classroom ‘Working with & valuing
Environment differences

Deep Knowledge Connectedness to the Student Direction Cultural Knowledges

High Order Thinking world Social Support Inclusivity

Deep Understanding Problem Based Academic engagement Narrative

Substantive Conversation | Curriculum Self-regulation Group Identity

Knowledge as Knowledge integration Explicit Quality Citizenship

P i Performance Criteria

Meta-language

A
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EQ Reference to Productive
Pedagogies

html

The Productive Pedagogies describe a common framework under which teachers can
choose and develop strategies in relation to: what are they teaching

— the variable styles, approaches and backgrounds of their students

Teachers can use them to focus instruction and improve student outcomes. Some are
more suited for teaching certain knowledges and skills than others.
Therefore, when using Productive Pedagogies teachers should:

— consider and understand the backgrounds and preferred learning styles of their students
— identify the repertoires of practice and operational fields to be targeted

— evaluate their own array of teaching strategies and select and apply the appropriate ones.

Dimensions of Learning

* A model that uses what
researchers and theorists
know about learning to
define the learning process.

— maintains a focus on learning

(using research based
strategies)

— Take into consideration
learning environment,
relevancy of tasks,
relationships of students and
ers
Helps align curriculum,
instruction and assessment.

Art and Science of Teaching

Ensuring effective teaching in every classroom.
* Originated from Dol, but is now dou
extended to include a leadership
model. PHASE |

PHASE Il PHASE Il PHASE IV

¢ The A&ST is both a pedagogical L

framework and a leadership ¥ rm""' Monitor the

model. gy e |l e
* Phase 1 encompasses a :;‘“""“' mm m"’ teacher's

pedagogical framework instruction interact master L".i?:i“.!?:”'
« A&STis a process for supporting ok o nd sach form of

effective teaching and phase 1 is using the oherusing | leacher

designed that you can adapt or L i )

substitute the model of instruction,

instruction i.e if you don’t want to Gradual

use the A&ST pedagogical

framework add another one!!!

Marzano’s Key Research Conclusions

* 3 components of effective classroom pra
— Pedagogical Framework

* Routines and procedures
¢ On the spot enactmen

Effective pedagogical
frameworks identify the key
components that impact on

learning outcomes for all
students (teaching
strategies, programs and
conversations that focus on
improving learnit

« Effective curriculum desi

Each of these components
have specific strategies,
action steps and feedback
that focus on improving
learning.

I

Enacted on the spot
Student engagement

"

Involves routines
*Rules and procedures
Learning goals (communicating and tracking )
Celebrating success
*Feedback

Addresses content in specific ways

1 O

s24npa20.d pue s3|nJ 03 saIayYpy

Teacher and student relationship

Interacts with PR, Generating and
new d rﬁn testing hypotheses
knowledge eepening and new ideas

High expectations

How is your understanding so far?

v’ Pedagogical frameworks

Ensuring effective teaching in every classroom.

’:’ InStrUCtionaI IeaderShip PH-.A,-SEI PHASE Il PHASE Il PHASE IV

models?

. . Establish a M
* What s this? - Dewiopa e Y e
. Eor way for eachersto | of ndidua

* Isthe Art and Science of taersto ovserve teacher's
. . instruction interact master :I‘;gtalx\al

the only instructional pcmsancl] | I == o
leadership model? T et ek
instruction.
Gradual

The Art and Science of Teaching Model for Effective Instruction
(Marzano 2007)
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Ensuring effective teaching in every classroom.

Reflection moment
PHASE | PHASE 1l PHASE Il

PHASE IV

* What are the skills, knowledge and resources

that would help you become an instructional
leader?

avelop
w
2 Developing a
professional

learning
community

®\ Respond to
where your
team is for
further
professional

Observation
and feedback
(growth
mindset)

Pedagogical
framework

¢ Who should be the instructional leaders?

Gradual transformation

Leadership Model - The Art and Science of Teaching Model for
Effective Instruction (Marzano 2007)

Key message 1 for Quality Curriculum

1. Develop a Language of
Instruction or Model of
Instruction

Let’s see if we can prove the
importance of a common language
for instructional leaders.

— Rigorous and robust
— Not all schools need to have
the same language

— Start with theirs and adopt
and adapt

M =
those strange ‘aw blah es span yol' sounds.”

Research Generalisation Do you have the ability and

resources to talk about the thinking
* People are influenced by their own process?
perceptions about their abilities.

* They need to believe they have the ability and ..
resources to complete tasks How would an eXp“C't |anguage
— encouraging students alone is not enough, we

help you?
need to provide students with a tool kit to assist
success that they can readily access.

— Explicitly labeling thinking and processes takes the
guess work out of everything.
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What is the next series in each of
these patterns

Moreimportantly

would all your
a. 7’ 8' 16’ 17' — — teachers know how Would all your
to go about students know how to

go abaut answering
b. 1,3,2,4, _,

How would you give feed back
about this type of thinking?
C. 2, 3, 10, 12, 13, 20, 21, 22 y Could you describe or label this
type of thinking?

How does it compare to other
types of thinking that students
regularly engaged in?

Inductive reasoning process Reflection

* How many of you could say that you know
explicitly what these types of thinking are and
\ how to explicitly teach them or to give feedback

‘ Observation ‘ Observation ‘ Observation ‘ Observation

to someone else on the process?
— Deductive reasoning

— Analysing errors

— Decision making

— Constructing support

— Systems analysis

— Problem solving

— Investigation

Conclusion or
prediction

Reflection — what would your school
use?

* Instructional leaders need to have a common * Language can be based on:
language that is robust and rigorous to describe
the explicit processes of thinking and also

Recap key message 1:

— Productive Pedagogy

encompasses the complexity of teaching: — Dimensions of Learning
— Language for — Art and Science of Teaching
* the acquisition of knowledge — others

how students practice and deepen knowledge
generating and testing hypotheses and new ideas
thinking rich routines

Ensuring effective teaching in every classroom

Phase 1and 2 can PHASE | PHASE 1 PHASE Il  PHASEIV

* classroom climate be based on any
pedagogical [
* high expectations frameworkll o

10
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As an instructional leadership

* What are the skills, knowledge and resources
that would help in this role?

* Who should be the instructional leaders?

* Share some specific questions or specific
feedback an instructional leader could give
this teacher?

Steps for Quality Curriculum

Develop a Language of Instruction or
Model of Instruction

Gather data about what is happening.
Develop a systematic way for teachers to
interact about instruction using the
model.

Ensuring effective teaching in every classioom

PHASE 1l

PHASE |

“Well, here we go again. ... Did anyone here not eat
his or her homework on the way to school?”

Key message 2 for a quality
curriculum

—Development of a school Culture
Professional Learning (improvement,
readiness for change)

—Environment that allows time and place for
conversations

—Addresses attitudes and beliefs regularly of
staff and students (surveys, discussions)

What type of professional learning
would be the focus?
¢ Evidence based
pedagogy

* Contemporary research
and recommendations

Medium
05 0,
. o % 0 o,
o' - %
ook
\ - Teacher 2
oo, effects
@ 5‘!«,% Zane of
A <E desved ifects
FI :
g o F
z 9 L5

What could a sharing session
look like about instruction?

Same idea

Who was here yesterday?

What have you learnt and how could
you share this as part of professional
learning community.

11
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P Gy
Retention of Knowledge during a Lesson

& During a lesson or learming episode, we remember best that Mo
which comes firs, second best that which comes last, and ™"
least that which comes just past the midde.

@ Wnen you have the students’ focus, teach the new information. Dont let prime-time get

contaminated with wrong information. .

prime-Time 1 - Introduce New Knowledge

Down-Time ~ Practice/Consolidation

Conversation
Cubes

PrimeTme2 - Closure

Doubling episode length does not give more overallprime time

AVERAGE PRIME AND DOWN-TIMES _IN LEARNING EPISODES

Prime-Times Down-Time
e o pecanor Tl T | b of s pecens of T ime

Shows that a block containng four 20-minute segments wil often be much more productive than one
continuous lesson. Further, only one or two of the four biock segments shoud be teacher dircted.
o Mo he i Works - Primacy Recuncy £t G . 5o

Steps for Quality Curriculum

Develop a Language of Instruction or

Model of Instruction off the mark com oy makpois

Gather data about what is happening. wou, YOURE GooD! T'™

; ppenme STiLL ON HOON LEVEL...
Develop a sy ic way for to <
interact about instruction using the

model.

hlick h

a sy ic way for s to
observe each other using the model of
instruction.

Ensuring sffective teaching in every classroom

PHASE | PHASE 1l PHASE Il
Establish a
Deveiop & syst
way for
way for teachers to
teachars to
Intaraes manter
about
I nd sach

Gradual

“we must be the only profession in the world that
doesn’t learn through observation. We have to
encourage people to go into each others
classrooms ... It is that sharing and the trust that
you have with that colleague that will enable us
to develop our own skills. Ultimately it is about
the quality of the teaching that happens in
classrooms”.

Dr David Gurr and Dr Lawrie Drysdale (2007)

Key message 3 for a quality curriculum

THE FAR SIDE

By GARY LARSON

* Gather and utilise
different data types and
tools to get a “true”
picture of what is
happening in the
classroom
— Teacher perception
— Teacher self observation

— Observations from
peers, coaches and
supervisors

L - e v e s o

“Well. well — another blond hair. ..

Conducting a liffle more ‘research’

with that Jane Gooedall ramp?”

Assumptions about walk-throughs

* Identification of “high-yielding” strategies has
made it possible to identify effective teaching.

* Feedback on teacher practice must accurately
reflect on the complexity of teaching/learning
process.

The Art and Science of Teaching

The Art & Science of Teaching involves 10 “design questions”
teachers can ask themselves as they plan a unit of instruction.

BEGEEEEEE G
H/_j \_Y_/

Instruction Classroom

Management
High
Student Expectations
Engagement
Developing

Learning Goals
Feedback

Effective Units

12
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Question 10 what will | do to develop effective lessons organised into a cohesive unit?

Enacted on the spot
Student engagement Q5

Involves routines
*Rules and procedures Q6
+Learning goals (communicating and tracking ) Q1
*Celebrating success Q1
*Feedback Q1

Addresses content in specific ways

N

Teacher and student relationship Q8
£ S24npadoid pue sa|nJ 03 SaIaYpY

Interacts with . Generating and
new Practlcmg_ and testing hypotheses
knowledge deepening and new ideas
@ «® a4

High expectations Q9

Involves routines
*Rules and procedures Q6
*Learning goals (communicating and tracking ) Q1
Celebrating success Q1
*Feedback Q1

Q1: what will I do to establish and
communicate learning goals, track
student progress and celebrate success?

Q6: What will | do to establish or
maintain classroom rules and
procedures

Q2: What will I do to help students effectively
interact with new knowledge?

Q3: What will I do to help students practice and
deepen knowledge?

Q4: What will I do to help students to generate
and test hypotheses about new knowledge?

Addresses content in specific ways

N

Interacts with . Generating and
new Practicing and ing h h
e testing hypotheses
knowledge - and new ideas
Q2 Q4

Teacher and student relationship Q8

Enacted on the spot
Student engagement Q5

Q 5: What will | do to engage students?

Q7: What will | do to recognise and acknowledge
adherence and lack of adherence to classroom
rules and procedures?

Q8: what will | do to maintain effective
relationships with students?

Q9: What will | do to communicate high
expectations to all students?

High expectations Q9

/0 Sainpad0id pue s3|nJ 03 Sa13YpY

Question 10 what will | do to develop effective lessons organised into a cohesive unit?
Enacted on the spot
Student engagement Q5

Involves routines
*Rules and procedures Q6
sLearning goals (communicating and tracking ) Q1
+Celebrating success Q1
*Feedback Q1

Addresses content in specific ways

1 O

Teacher and student relationship Q8
/0 s24npadoad pue sa|nJ 0} sa1aypy

Interacts with . Generating and
new Practlcmg Gl testing hypotheses
knowledge deepening and new ideas
@ ® a4

High expectations Q9

Il. Lesson Segments Addressing Content

Design Question #2: What is the teacher doing to help students effectively interact with new
knowledge?

Identifying critical information (e.g., the teacher provides
cues as to which information is important)

Notes

Organizing students to interact with new knowledge (e.g.,
the teacher organizes students into dyads or triads to
discuss small chunks of content)

Notes.

®

Previewing new content (e.g., the teacher uses strategies
such as K-W-L, advance organizers, preview questions)

Notes

9. Chunking content into “digestible bites” (e.g., the teacher
presents content in small portions that are tailored to
students’ level of understanding)

Notes

10. Group processing of new information (e.g., after each
chunk of information, the teacher asks students to
summarize and clarify what they have experienced)

Notes

. Elaborating on new information (e.g., the teacher asks
questions that require students to make and defend
inferences)

Notes

. Recording and representing knowledge (e.g., the teacher
asks students to summarize, take notes, or use non-
linguistic representations)

Notes

13. Reflecting on leaming (e.g., the teacher asks students to
reflect on what they understand or what they are still
confused about)

Notes

13
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Long Observation Protocols

Design Question #1: What will | do to establish and communicate learning goals, track student
progress, and celebrate success?

1. Providing Clear Learning Goals and Scales (Rubrics)

Innovating Applying [ Developing [ Beginning Not Using

The teacher provides a clearly stated learning goal accompanied by scale or rubric that describes levels of
performance relative to the learning goal.

Teacher Evidence Student Evidence

3 Teacher has a learning goal posted so that all students
can see it

O The leaming goal is a clear statement of knowledge or
information as opposed to an activity or assignment

0 Teacher makes reference to the learning goal throughout
the lesson

0 Teacher has a scale or rubric that relates to the leaming
goal posted so that all students can see it

O Teacher makes reference to the scale or rubric throughout
the lesson

O When asked, students can explain the learning goal for
the lesson

O When asked, students can explain how their current
activities relate to the learning goal

O When asked, students can explain the meaning of the
levels of performance articulated in the scale or rubric

Notes:

Dasign Qusstion &2 WNat will | 60 ta haip studenta sMfectively Intsract witn new knowlsags?

[T TGentifying Crcal Information
eowan et |

[ e [ weruens

Dartisaiar attortion.

Trie taaaner 1carrTies a leczon or part of 2 eccon 36 Involwing Impertsrt micrmation to Whioh ¢hassers A0S pay

2230 by exzaning hy Lpzemng

& s
5 Sasams Laiby acjust it leue of angagemert

Thie taaner crgarizec cludamis inko crall graupe 1o Taciiitate tae proceccing of Aew informaticn

arganizes Slusents Int ac no: grouSS or e

. Trmcs
+ smaligreuss up o about s

‘shosset Bazenzs

D Studerts rove 1o croues i an cesery fasnian
& Tapeciations ssont

nates:

5 Freviswing New Content
[ rowems =)

[ o

o Segrnra o s

Tho toosher angsges cludests
scidrecgod and racllHaine ihace nkages

1o acSiities {1t et Shom link whok Eaey alrsady know o tae new oontert sbout 8a.5e

Tassner Evasnze.

Loanic urat Tey areasy tnow

tsarces orgarzer

‘stosset Bacenzs

o wnen ss et zan svpiain imnages win seir
Ented

Steps for Quality Curriculum

Develop a Language of Instruction or

Model of Instruction

=l

Gather data about what is happening.

Develop a systematic way for teachers to

interact about instruction using the

model.

Establish a systematic way for teachers to

observe each other using the model of

instruction.

Monitor the effectiveness of individual

teacher’s instructional styles as a form of
her feedback and pr:

dialogue.

“Now that desk fooks
s Yessir, squacaaaared

s squared away,
away.”

Key message 4 for a quality curriculum

* Monitoring

— Teachers use data to set

personal goals for
improve instructional
expertise, student
engagement and/or
student achievement.

PHASE |

Sragual

Ensuring effective teaching in every classroom

PHASE 1l PHASE IV

PHASE I

Establisha
Deveiop a systematic. th
svstematic way tor ectiveness
way for toachers o of individual
teachers to teacher’s.
interact master Instructional
about tanchars o
instruction and cach form of
using o’ other using teacher

- ne model feedback.
of
insuuction

* Good to Excellence

Summing up!

Instructional Leaders

* Not only know what works in terms of
strategies. They also know:

— How to explicitly teach a strategy and how to give

feedback on the stages of learning

Science)

— Can advise when a strategy is best used (Art and

— Can explain to others why in relation to data and

research certain strategies or processes help

improve learning

14
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Instructional Leaders promote
deliberate practice within their staff!

Focus to improve
teacher
effectiveness.

Random acts of improvement
Misalignment -no common language or model of
implementation

Creating an Aligned System — whitepaper 2010
Peggy Schooling, Michael Toth & Robert Marzano

Aligned acts of improvement
model focusing on common approach and
results orientated

INTIATIVE
NSERVCEFD T
PRINCPAL EVALUATION -
NTIATVE iy i
P INDUCTION il

INTIATIVE il
MENTORING el =
TEACHER Mma_n—om
TEACHER GROWTH PLAYS Tl

ACT Tl

Creating an Aligned System — whitepaper 2010
Peggy Schooling, Michael Toth & Robert Marzano

Ensuring effective teaching in every classroom.

PHASE | PHASE II PHASE Il PHASE IV
Establish a .
Develop a systematic Monitor the
systematic for effectiveness
E::ehp ; way for gchem to of individual
of Aaae teachers to observe teacher's
instruction interact master instructional
or model of about teachers stylesas a
instruction. instruction and each form of
using the other using teacher
model. the model feedback.
of
instruction.

Gradual transformation

This is about developing professional
learning communities:

¥ Not a program

¥ Not a meeting

¥ Not a book club

¢ “An on-going process in which educators work
collaboratively in reoccurring cycles of
collective enquiry and action research to
achieve better results for the students they
serve”

DeFour, DeFour, Eaker, and Many (2010)
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